oi\dents wei'e to precent a 5-10 minute talk on one topic which was covered in the 

f & 

px*esentatiois of the resource people* A speakers evaluation fom was developed 
and students in the English classes were instructed in the use of the foim 

(See Attachment D)» 
In^oxmal Evaluation 

Donald Ca;ni)bell, a noted Northwestem University psychologist, recently wrote 
that if one wants ^ positive evaluation of any innovative program fie should ask 
the- opinions of those v?ho have a vested interest in the success of the program. 
However, in viev; of the reputation todays* student, has for being candid I m 
not so sure that they are predisposed to telling the establishment wha^ they 
think it wants to hear.. It is felt, at least by this evaluator, ,that opinions - 
freely and anonymously solicited from student participants in innovative programs 
are a valuable source of infoimation not to be ^hijrerlooked* Therefore, a brief 
questionnaire was devised soliciting students' reactioTS to this program 
(Attachment E). Specifically the students were asked which leaders were most 
and least successful and why, which session did they gain most from and why, 
which aspects of the program were most worthwhile and which were most disappointing, 
and what improvements they would suggest. Porfcy-one Vlhite Plains High School 
students responded to the questionnaire. ^ "^-^ • 
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SUWWARY OF FINDINGS 



Several conclusions were evident as a result of this Title III project: 
1* Student resources can learn a great deal about Africa and 

Asia in a series of seminars designed to provide them with cuch 
infoxnation* 

2. For the most part, teachers are not anxious to' utilise student 
x^sources in their classes. ' 

3« Students can effectively transmit information, as instructors, 
to other students. 

4. The new three-year seqpience for ESEA, Title III programs is 
much superior to the plan we oi>erated under. We were hindered 

greatly throughout the three years in not knowing when our 

♦ 

funding would come in. There were gaps when we were operating 
without funds. 



STATE?>Tl!u\^ OP TK-!; f>R03LE^T 

Early in I967 the City School District of V/hite Plaine appliod for and 
received "a planning grant tinder ESEA Title III "for the purpono of erjtgblishing 
a proi;rain for highly able students in the three high nchools in V/bite Plains:— 
directed toward the persistent problem of how to develop international 
understanding by planning and establishing an innovative program for able 
high school students*" The program devised under this planning grant 
became operational during the academic year l'968-1969# - 

The l-fhite Plains schools, bc^h p --^lic and' parochial, devised a plan 
whereby selected students were given special training in the study of A^rican- 
Asian cultures throu^ the^utilissation of community .resources* The purpose 
of this training was to provide a corps of trained students who would 
disseminate throxa^out the community a bet*»er understanding of the African^Asian 
influences on, and contributions ^o world hiistoiy# Differences and similarities 
between the culture of the two continents with the cultures of the United States 
was to be emphasized* These student resources were to be used primarily to 
:worIc with students in the schools and also as speakers in the community. The 
specific objectives of the program both proceduxal and behavioral were evaluated 
and a report submitted. 



ATTACKING ''SnE PHOLIiiJM 



The V/hite Plains Schools, both public and parochial, insfituted a plan under 
E.S^E.A., Title III whereby selected students were given . special training 
in the study of African-Asian cultures through the utilization of commtmity 
resources. The pu.rpose of this training- was to provide a corps of ^rained 
students' who would disseminate throughout the community a be^fter underetanding 
of the African-Asian influences on and contributions to world hictory. 
Differences and similarities between the cultures of the two continents with 
the cultures of the United States were emphasissed. These student resource 
personnel were available for use primarily to work with students who are 
studying world histoiy and also as speakers in the cc^munity whenever the 
opportunity to utilize th'eir training occurs* In the final year 200 students 
were trained in the three schools. 

After thorou^ study of the evaluation instruments and techniques which 
were used in the evaluation of the pilot project the evaluator suggested' 
that he meet' with the projector director and one of the evaluators who worked 
on the pilot project* After considerable discussion it was deteinined (and 
agreed to by all three participants) that the instrunients used in the pilot 
study were largely inappropriate for use in ary evaluation that we would 
undertake of the operational project. Specifically it was felt that the 
multiple choice tests that were available were too superficial and Hextbookish* 
and were not really ablis to assess the attainment of the knowledge that the 
resource people were tiying to provide. The attitude measure that was 
.developed for the pilot project was too Hiansparent* and consequently its 
use had caused considerable ill feelings both in the schools and xhe co.TiT.u..ii.y. 



Also I because the evalixator was brou^t in after the program had already 
begun there was not enough time to develop and administer an appropriate 
pre-measure against which gains could be assed» As a consequence of these 
time constraints it was decided that the evaluation effort be exploratoiy, 
i*e*, aimed at identifying specific observable behaviors which could then 
be used 'as the basis for future evaluations* 



The stated procedural objectives of the pro£;ra'n v/erc as follows: 

1. ?o develop a' curriculiim for the study of African and Asian 
cultures /oy utilising student z-esourceE*. 

2. ?o place the student resources in different classrooms for tfieir 
refTiilar study of history^ 

The first of 'these objectives has been met catisfactorily (see Attachment f). 
Reactions, to this curriculum were solicited from student participants and 
are reported ar*d discussed later in this report, - The second of these 
objectives was not met due to scheduling conflicts, 

Teaffchers could request a. student resource person to attend their 
classes on a given day to discuss what he (the student) had ieamedt A 
request form was developed (see Attachment A) which solicited, the teac^iers 
comments on the effectiveness of the student resource person. Unfortunately, 
thir^ teacher evalimtion was instituted too late to he of any use in 
evaluating this aspect of the program at this time (only one teacher made use 
of the form). It is recommended that' a revision of this procedure be included 
in any subsequent evaluation of the program. 

The behavioral objectives of the pi\)gram were as follows: 
" 1. To develop within the studfehts selected for this program a 

background of infoiwation about Africa and Asia by utilizing 
. community resources^ 
2# To develop positive attitudes toward these cultures within the 
students involved in the progi^. 



3. To develop within the-celcctod studento library research ekills* 
4» To develop within these students communication nkille go th^tt 

information about the cultures studied could be diBseminated 

throughout the schools^ 
5» To develop within teachers the ability to be coordinatorc or 

learning rather than transmitters of infoimation. , %^ 

' it was decided that objectives -1 and 4 above would be the basis of the 
evaluation and ev6n then that the effort would be directed at inctromentation 
rather'^than assessment. Obijective 2 above was not investigated because of lack of ajooo. 
sensitive instruments and the existence of strong community objections to attitude 
measurement in the schools. Perhaps in the future some effort can be made to 
assess these attitude changes using a structured interview technique. Objective 
3 above was not included in the evaluaftion because there was no attempt to directly 
teach libraxy skills. Since this was the case no existing instrument would be 
sufficiently sensitive to measure any change. Also, specific observable behaviors 
identified that would allow the ^constructing of a sufficiently sensitive measuring 
tool. A survey of existing library skills tests was undertaken by our evaluator 
and three potential instruments were identified-* One or more of these could be 
used in -a subsequent evaluation if observable behaviors could be identified. 
Objective 5 above is not included for reasons veiy similar to those ruling out 
objective 3* Since no specific training of teachers was involved in the program 
observable behaviors would be virtually impossible .to identify* The intent of 
.this objective was to help teachers change their method of. teaching from 
teache reentered to class centered which could probably be assessed using Interaction 
Analysis* Such a research project however would have to be elaborate to be of any 
benefit. Teachers would be required to submit to observation several times both 



at the beginning and the ^end of the ochool year, there v?oulu have to bo a control 
group of teachers, a;id observation of claj^sroorn behavior whether usinj Interaction 
Analysis, Multidimensional Analysis of ClasbX^oom Interaction, or the OSCAR method 
developed by Medley require highly trained observers. To expect that any changes 
classroom behavior as a result of this program could be observed using the above 
mentioned instruments ^s judged by this evaluator to be naive. 
Obnective^ 1 - To develop within the selected students background of infoimation 
about Africa and Asia using community resource people. It was decided that the^ 
multiple choice tests developed and used in the pilot study evaWation were too 
superficial and not really representative of the' kinds of infoiwation the 
resource people were tiying to convey. T?here wera probably two reasons for this; 
first, the tests were constructed by social studies after they heard the resource 
people; and second, the multiple choice f(ignat does not really lend itself to 
measuring the kinds of knowledge that the program intended the students to learn. 
In order to develop a suitable measuring instrument a series of telephone , 
interviews of several resource people was conducted. 

The telephone interviews had several purposes. - First, and attempt was made 
to deteimine the broad objectives of the resource person* s presentation. A 
second purpose was the identification of some specific facts, -concepts and/or 
ideas he (the resource person) expected the students to retain. Using these 
stated objectives ^ahd observable behaviors a test could be written and a key . 
developed so that weachers could grade them (see Attachments Bl - B3)* Another 
purpose of the interviews was to deteiroine if these resource people could 
effectively communicate their objectives and specify observable behaviors. 

Five different speakers were interviewed by telephone. *The interviews 
took from 30 minutes to one hour and 30 minutes to conduct. The evaluator 



"began each interview by stating his purpose and then Risking the resource person 

to briefly describe his program and its objectives and to enumerate several 

pieces of information he felt a student should have learned from 'his presentation. 

Careful notes were kep-t during the interview and referred to from time to time 

for further clarification. In most cases the resource person was able to 

specify his objectives c[Uite clearly and to provide several specific facts, or 

ideas that, he felt students should Il&s^eamed. T 

After the interviews the evaluatbr used his notes to construct 3Q short 

answer test items. A key in the foitn of a short list or brief description of 

an idea was provided for each question. These questions were divided into three 

setn and administered io three groups of high school students who had participated 

t 

in the progra^n. The Hests* were adniinistered during the final days of the 
1969-70 academic^year. - Each "question was graded on a 1-5 scale by a White Plains 
High School social studies teacher using the key which was provided by the 
e valuator. 

The test items represented the presentations of all five resource people 
who were interviewed. However, two of these five were more frequently represented 
than the others probably because the subject matter of their presentations was 
more amenable to their specifying facts ^ ideas that the students should -have 
learned. The scores on each it^ were recoided and means arid ranges were 
computed -(attachment CI and 2). 

Objective 4 - Objective 4 is related to teaching. of communication skills to 
participants. In order to assess the effectiveness ^f the program in meeting 
«iis objective the following plan was devised. Twenty student participants 
were selected at random to attend Hhe eleventh grade English classes of a 
VJhite Plains High School teacher who specializes .in public speakings ,gi%ese 



ot\dent5 wei-e to present a 5-10 minute talk on one topic which was covered in the 
pi-esentatioas of the resource people • A speakers evaluation foim was developed 
and students in the English classes were instructed in the use of the foim 

(See Attachment d)» 
Infoiroal Bvaluation 

Ponald Campbell, a noted Northwestern University psychologist, recently wrote 
that if one wants -a positive evaluation of any innovative prograni fie should ask 
the- opinions of those v/ho have a vested interest in the success of the program. 
However, In viev; of the reputation todays' student, has for "being candid I am 
not so sure that they are predisposed to telling the establishment wha^ they 
think it wants to hear.. It is felt, at least "by this evaluate r, -that opiniohs - 
freely and anonymously solicited from student participants in innovative programs 
are a valuable source of infoimation not to be ^hi^rerlooked. Therefore, a brief 
questioiinaire V;as devised soliciting students* reactioiB to this program 
(Attachment E). Specifically the students were asked which leaders were most 
and least successful and why, which session did they gain most from and why, 
which aspects of the program were most worthwhile and which were most disappointing 
and what improvements they would suggest. Forty-one White Plains High School 
students responded to the questionnaire. ^^^--^^ • 



PIfroiNGS 

OBISCT'IVE 1 - Inspection of the means and ran^T'" ^'^ test item revoal th.-^.t 

rome ::tudents did retain a substantial proportion, uf tho ^r.aiorial ihat the 

ivsGurce people were trying to convey, /]levGr. of the iteinc ha^i^hijK . coren 

of 5 and means .of between 2 and A. On the other hand 8 itemo ha(J hi^^h r;cor-^r: 

of 2 or less and one of these produced no score other than zero for all l8 

students who responded. No real analysis of the total impact of the program 

on the students* knowledge of the material represented' on the testB c:;n o^-i 

made with these dato and su^^h was not the intent. a. result of this exercii-e, 

hovru\^or, it is felt that i . program such.ae ".hif that 'the ror^ourco r^oplb csn 

and should provide .the content material for evaluation of the effectivenesc of 

their presentations insofar^as what specific facts and/or ideas were retained* 

In tallying the scores of these iteme it was noted that -xtems--di2^lilig' wTEh 

* lis ' 

the most recent presentations tended to produce higher scores which suggestis 

that most students may not be retaining the infotmation for an extended period < 

-time. It seems reasonable that if students are not retaining the infoimation f< 

extended ^periods of time it may be because they are unable to'decide what 

infoimation is important. If this is indeed the case it seems reasonable thc^t 

a short evaluative test after. each presentation would help the students 

determine which aspects of a given presentation are most important* 

OBJSCTIVE 4 - This plan,^unlortu)iately, was not successful for several reasons 

*?here was a scheduling conflict which forced scheduling of these speakers for 

the. final two days of the academic year* Also, speakers were given ^neither 

^pacific instructions as to what was expected of them or adequate notice to 



^re a topic. As a result only three of the twenty ntudents kept ^heir 
speaking appointments and two of these chose to describe the African-Asian 
project rather than to discuss one specific pz^esentation. 

In the infoimal evaluation questions 6 and 8 were directed at the students* 
reactions to the worthwhileness of the program. Prom the responses to-the question 
it -can be said that the students' reactions to the program were overv;helf]f)ingly 
positive. Of 39 students answering these two questions 38 of them ^;ave/poKitive 
evaluations of the worth of the programs while only one gave a negative reaction. 
The lone negative reaction was concerned that time spent in these, sessions was 
a waste of valuable classroom time. The two main comments 'that v;ere associated 
with positive reactions were (l) that the program afforded an opportunity to 
learn something that was not generally available in a typical classroom setting 
and (2) that they were learning about other cultures from people who had lived 
in those cultures. The latter is a theme that seemed to run through the inforaal 
evaluations. Other comments associated with these questions were related to the 
change in atm^osphete from the classroom situation, and the fact that the programs 
were interesting, Inspirational, stnd. provided a different slant because they 
were learning about people and not governments. 

Two questions on the questionnaire were' directed at the students feelings 
about which programs wea^ most successful and why, and which .they gained most 
fvom and why. ^ It is not really appropriate to^consider with these data which 
individual speakers were- thought to be the best. ^ 

It is interesting to no,te that the open-ended questions in the infoimal 
evaluation did produce a marked preference for two of the leaders, a Chinese 
scholar and a young African girl. Inspection of the reasons why individuals 



.were specified as successful reveals a pattern similar to that which was noted 
in the ^responses to the overall worthwhileness of the programi i.e., they learned' 
infoimation that they would hot have learned in the classroom and that these 
I>eople seemed to know and understand the culture they were describing because 
they had lived there. Other reasons for leaders oeing decighated as euccescful 
seemed to "be related to the effectiveness of their presentation^ Such things as use of 
visual aids, displays of artifacts and pageants, organisation and presentation of 
the topic, and ability to communicate on thg. students level were cited. 

A closely related question was one which asked ••Itfhich leader was least 
successful and why?M= One interesting and useful aspect of the responses to this 
cjuo^^tion was the fact that a large ntimoer of students' felt that thoy could not 
specify any program as being unsuccessful. Also', there was no clear preference 
for statj^ng that anyone program was less successful than others. Inspections 
of the reasons given for programs being unsuccessful seem to be related to 
the level of the presentation and the manner in which it was delivered. Statements 
such as "too intellectual," "too broad," "manner of speaking annoying," "monotone," 
"boring," arid "uninteresting" were frequently given as reasons. 

VJhen asked what was the most disappointing aspect of their experience 22 
of the respondents wither said ^"nothing" or chose not to answer the question. 
The students who'^ chose to respond cited not enotigh time for individual programs, 
too few programs, too few countries cind/or cultures covered, not enough speakers 
who were natives of the country about which they spoke, and most talks were too 
intellectual. 

What improvements were suggested by the student participants? Again a 
large number (l3 of 4l) either felt no improvements could be made or doalincd 
to answer the question. Several students felt that there should be more 
^interesting" speakers although they failed to define what makes an interestin;; 
speaker. Others were a bit more specific and sxiggested that more speakers be 



i»ecraited v7ho were natives of the cultaros ihcy v/ery vixscuscin^^ -^wi Gai. 
from Africa, and more speakers who could relate a ^iven culxure to i.he U. S. 
Still others felt that the program should have been better orsanised in that more 
time should have been available to set up the programs and recruit leaders. 
Others felt that there should be more demonstrations and/or film prograirs, rev;er 
lectures, and that the programs should involve students in discussion more than 

they- did. . ' . - ' 

The last question on the questionnaire solicited the student participants 
comments about the .program. Very few students chose to comment and^hose who 
did largely reiterated what had been covered in previous ccuestions. Some who 
commented suggested that the progrsm be continued on a larger scale or that it 
be added to the curriculum as an elective course. 



' eoNcmsioNS and RECO^!MENDATIONS 

A consultant was engaged "by the project directed to design and conduct an 
evaluation of the final phase of the operational program. Since funding was delayed 
until late I969 a 'crash* effort was necessary to begin the program as earls as 
possible. The program was already well underway before the evaluator could begin 
work. These delays in funding programs such as this seriously im'pain their 
effectiveness. Valuable planning and administrative efforts are unnecessarily 
wasted and such delays make assessment of the educational outcomes of the 
program virtually impossible. In order to be^truly effective evaluation must 
be an integral part of any. such program. The evaluator should be consulted on 
such matters as selection of students and stating of measurable objectives before 
the program is underway. In this instance the delay in funding forced the project 
director, to direct his energies toward obtaining resource people to participate 
in the seminars and away from evaluation. • ' 

The intent of our evaltiation was explbratpiy in that it focused on 
specifying ohservahle "behaviors that wouM he the ^hasis for future evaluations. 
To this en^ several of the resource people were interviewed in a feasibility stidy 
to deteiwine if these people could successfully specify their objectives and 
provide us with test questions. The. results of the feasibility study we?e reported 
and a prototype test developed. It is recommended that in any future program 
of this nature that the resource speaker be asked to specify what he expects 
the students to gain from the presentation, that a short test be' prepared using 
the speakers statement, and that the test be administered to the students shortly 
after the presentation. The resource people appeared to be for the most, part 
knowledg«iil>A« in their- respeotiva fitlds and genuinely interested in the students 



as well as the success of the project. 

A secoad aspect of the evaluation delt largely with 'reactions which- were 
anonymously solicited from student participants. Judging from the nature of 
the responses it" is felt that the students were candid and not making an attempt 
to please the administration. The results of that survey were gratifying. The 
students* reactions to the program were >verwhelmihgly positive and their comments 
.should provide a "base for restructuring of the program in future years. No attempt 
was made to deteimine which speakers were most successful at this time. Student 
comments seem to suggest that those speakers who were native to the countiy they 
were discussing, directed their presentation, to the level of their audience, and • 
organized their topics wfell, were more successful than others. Most students 
surveyed seemed to feel that the program had merii; and should he continued with 
4 " some minor modif icationsi 

, . As discussed ahove at some length are the difficulties encountered in a 
: .program such as this due to the lateness of ftmding. It is strongly suggested, that 

in the future, innovative programs that are slated to receive financial support 
' be so advised early enough so as not to interfere with their schedule. ^Lateness 
in funding can only lead to administrative waste. 

In order to avoid any conflict in the fuifcure it is siigges ■ chat each 
student who Is in the program he advised, that he will he exj^cted to maSe at least 
one presentation 4o a class during the course of the project. In this w^ data 
can he obtained on each student's ability to make a presentation of this sort. 
A plan could be devised which would allow the assessment in changes in communicatipn 
. skills. It is also suggested that use be made of the teacher request system where 
teachers can request participants to come into their classes to discuss some aspect 
of the African-Asian project. When a teacher requests a student speaker he should 



be provided with copies of the speaker evaluation foim (Attachment D) for hio 
students. The teacher should complete the speaker evaluation foim as well as the 
teacher request form. 

In any subsequent evaluation it is wcommended that the students be provided 
with a list* and asked to rank each speaker or to specify which subset of four 
or five were. most effective. Such a .procedure would lead to more reliable 
identification of effective speakers. Students could also be asked for their 
reasons for feeling that given speakers wero effective. ^ 



f 



'PABT III 



SUPPLEHENTAEr PACKET OP DISSIHATIOH MATERIALS 



/ Tins TSI^ AFRXCAH-ASIAH FRO^RAK 
Education House 
5 Homslde Lane 
mte Plalnfi li&ir 7ork 106^5 



Dear 

Thank you f dr you^ i&qaijy concerning our pupil 
raaources ptDgran in ^li rtad^ of Afrioa and A#ia« 

Begiming iii tehtwtyp 1968^ a group of tventy-^four . 
ninth and elevia^tli gii^ the Iftiite Plains public 

' and parochij^ a^f^ls^ vMft^ IntenalTe aduca^bn in a * 
-etud^ of Af:ri^ learn diffevencea 

aivl dii^aritiee to^ l^ cuXt^urM chT^^^^^ oontimntis as co»^ 

pared with IdlidM of tte ^t^ M grant jular Title 'WL 

of the Sli^nentai^ and $ec61adary Act of X96^ hae made 

tbie project ppeelbXI^ , 

The atudente* i^gran will consist of e eeries of inno* 
vatlTS watiiige ibc^ provide then with a variety of e3qperie»ces« 
Activities fpr tbeo Will include speakers, trips, dihoers and aigr . 
activity i^ich can give them- a true picture of hov the people of 
Africa and As^ live^ . 

When these pupils have finished the program theyvlH be 
available as studeat resources for use in '^ir own dassroonst In 
their schools and witiilh the cononini^ to aid in developing ah ^ 
understradihg of peoples of the World as indlv^ual human beings. 

Toiyr name ulU. be kept on our mailing llet and from time 
to time you will 1^ hearii^ f irom us as to the progress of this 
endeavor* If- you have any specific (^sti<ms, i^ase do not 
hasitate to contact me# 

Very truly yours,. 

3 _ • 



Donald Xuael, Coordinator 



TITLE III, AFRICAN-ASIAN PROGRAM 
Education Hous* 
5 Homeside Lane 
Hhite Plains, Hew York 1060S 
' Phone:. 914^946-0525 



Dear ^ _ _ » 

♦ 

As promised itt our first cotomunlcation with you we will ^ 
continue to keep you up to date on our A£rican-*Adien Fupil Resource Project. 

A pilot progrra has begun to test the various aspects o£ our 
endeavor. From this j^st Febrwry^^^^^^^^^ students will be 

involved in a study ol the two coh^^ being given 

to the Orient aiw! Central Africa. ^^^ I^ Ethel Alpe^^ of New York University 
headeia the first session aml^^p with concepts and 

techniques used in it^^^ ^it^e then^ experts in a 

specif ic euitural atea of th> region under study have mc^t with the pupils 
to , involve them in the Jtudy of that arM* An attempt is being made to 
utilis^ the talents of people from the Westchester County area to serve in 
the program. 

An unusual method was used in selecting pupils for the programv 
They were given a form on which they mi^t volunteer thfimselv^. On this 
ihcet they also were iaked^^^^t^^ to four^ of their, peers whom they felt 

belonged ioi t^^^ progfamt (Tfiis-t^^^^ he done whether or not an indiyidusl 
vplui^teer^ hlmralf SocU^^^ a list of the 

pupils iii their ^lass^^^^^^ to rate them on a four- 

plrt ic^le.on their ability to- speak before a class and their ability to 
conduct apprj)priate library research. IFrom the ^most outstanding students 
accordihjs to teacher rating, a check was made on tha number of times their ' 
classMtes had rec(»Biendef^t iThis list was then stratified so as to 
maintain a racial and religious balance. 

We will toeep you up to date on future developments in our 

program. 

Very truly yours » , 



Donald Kusel» Coordinator 



TITLE III, AFRICAN-ASIAN PROGRAM 
Education House 
S Hoaeslde Lanie 
White Plains, Mew York 10605 



-Dear 

* 

As tfe originally promised you, ve are keeping you up to date on our 
Afrlcafi*Asian Ftipll Resource Project » 

_ * - * * _ . ^- 

A group of -high school^ students ^ho vent through a series of programs 
on Africa and Asia last year liaye been available during the school year 
1968^9 for use as resources by classroom teachers. - These specially trained 
l^pple have put their talents to use In elementary, junior high afid senior 
High classrooms. Iliey have also appeared befote community organisations. 

Some of the topics that have been presented include: 

'•Myths of Africa" "The Kiddle East Today" 

"African Muilc" "C^tia's Past"' 

"AErican. Slavery" "R^d China Today" 

"AfricalA Tribal Structure" **U.S. and Vietnam" 
"todepl^dent Africa" 

^ A second group consisting of ninth and eleventh grade students has 
l^tt attending .programs so that they will be prepared to be .resources neirt year 
They hwe had expe^^^ religl<>n, philoaophy, music, dance, histofry 

and ^d[i^^^ of the cultured of dif f erent ^eas in Africa and Asia. 

thefe special after^scti^^ semii^rs Wve M<t a wide variety of leaders. 
Prdfessbt^ rellglouii lead^^^ the areas and high school 

students who have travel^ these coatliie its have led the sessions. 

As to the success of utilising students as resources, we are still 
itnroltsd with evaluation, but the resp^ses of the classroom teachers .and their 
students have been unanimously favorable so far. 

If you wish additional information, feel free to contact me. 

Very truly yours. 



Donald R. Kusel 
Coordinator 
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TITLE III AFRIC/LJ-ASIA;^ PriOGSAM 

Lducation House 

5 ilomcslde Lane 
' \.Tiite Plains, Uc\i York 10605 
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Speciar Inforcatto n- (Grade > Class s ize y etc*) 



, Do Not tfrlte Belpt7 Line 



Speaker(s) 



^ Cocaents on presentation; 



ATTAfllMEWTjp-l 



TITLE III, AFBICA-ASIA 
White Plains, New York " 



FORM I ^ Name 



This is an experimental evaluation as part of the Title III program 
you have been in' this year. Please put your name on this sheet Your cl'misfdoa 
teacher will not see your answers, but we are concerned that you do your best 
so that we can evaluate your experience this year,* 

The questions belQW are designed to test your tmderstanding of seme 
of the points made during presentations by resource persons. List your 
answers in the space provided. . 

1* List the reasons the Chinese immigrants in Merica had difficulties 
beginning about .1870. ^ . 

2. List some of the measures taken by the established vhite society to suppress 
the Chinese. 



3. How did the Japanese get around a.Califomia law which prohibited them 



v. Lifilt reasOTs why^ the Japanese had little difficulty assimilating into 
American society. ^ f 

3. List ways in which American slavery tried to break down African culture. 

6. What' are the four ways of in^roving human relations in Chinese relf^on? ^ 

Answer the rext four questions with a brief-paragraph 

° ^' " > # . < . - 

1* Contrast the roles, the Japanese and Chinese governments played in^ treatment 
of their if^eople in America. 

2. Briefly contrast slaveiy in America with that in Africa diu:*ing the. ' . /' 
18th century. ^ - 

3. According to Chinese philosophy, what distinguishes between the races of man. 
U# Discuss how to prepare a speech ahead of time, 'y^ 



TITLE III, AFRICA-ASIA 
' ' White Plains, New, York 

FOFM.II ' Name ' 

This is an experimental evaluation as part of the Title III program 
you have been in this year. Please put your name on this sheet. Your classroom 
teacher will not see your answers^ but \ 3 are concerned that you do your best 
so that we can evaluate your experience this year. 

The questions below are designed to test your understanding of some 
of the points made during presentations by resource persons. List your answers 
in the space provided. , . 

If list reasons why the Chinese have not had a. great deal of difficulty 
assiibilatihg into the American society. 

- tist; reasons why the reception given the Japanese immigrant was more positive 
: thfe that given the Chinese, / . 

h list exQBQples of the traatment given Japaiiie^Amirieans ^taring World War 11* 

, ^' - I ■ 

\. list ways Americans tried to rationalize slavery. 

5* Briefly list some things ybu learned from the presentation on Art of Africa. 

"_- - * ~ ^ ' . 

6. .--^st ways a speaker can analyze an audience. 

Answer the next four questions with a 1>rief paragraph 

1. Contrast the treatment of Japanese-Americans in California during World War II 
with that, of Japcmesa in "Hawaii during the same period. 

2. Mficuss how architecture is related to religion in^China. 
Discuss the role of the family in the Chinese way of life. 

k.. Conq^are giving a speech with writing an essay. 



TITLE HI, AFldCA-ASIA 
Whi^ 'Plains, . New York 

FORM in ^ Name 



This is an experimental evaluation as part of the Title III program 
you have been in this year. Please put y^ur name on this sheet. Your classroom 
teacher will not see your answers, but we :are concerned that you do your best 
so that we can evaluate your experience this year. 

The questions below are designed to test-ypur understanding of some 
of-^the points made during presentations by resource persons. List your answers 
iij the space .provided. 

1. List some consequences of American slave owners* attempts to break down 
African culture among the slaves.- . , ' 

2. List some of the principal occupations of Macao. 

5. List tl\e main motivations behind Chinese religion (why one should be good). 

V. List the-five human relations according to Confucius. 

5. List reasons why the Chinese have great respect for their ancestors. 

.^Mst some ways of gaining the attention of an audience. 

Answer the next four questions with a brief paragraph 
. 1. Compare South America slavery with, that practiced in North America. ^ 

2. What has been the main theme running through Chinese philosophy for the 
last 22 centuries? ^..^.^^^^ — 

5. Discuss the current Communist movement in terms of ancient Chinese philosophy. 

• ♦ 

Discuss the African artist's "special powers. 
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AlTACia^lEUT D 



SPEAKER EVALUATICK FORM 

I* Direction: Check the space in the coJ.uimi which best describes your reaction 
to. the speaker on each quei^fcion a?:?kcd. 



!• Did you feel the 'speaker vas 
talking to you personally? 

2; Did the speaker appear' to know 
vhat he was talking about? 

3. Was the speaker comfortable 
and at ease? ^ 

, *^ 

km Was the speaker interested' in 
what he had to say? 

5. Was the speaker able to keep 
your attention? 

6, Did the^ speaker have good 
posture? 

«7 ^ j.^. . n_ .... .y, - ^ — ^ 

movements, gestures and facial 
expression? ^ 
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II. Answer the following questions brie-T-y, 
. * !• How did the speaker gain yoxir attention? 



What was the least easy to understand of the information 
presented? . 



What information did you find most interesting? 



h. What do you think was the speaker's main purpose and main idea- 
that he vanted to get across to you? 



ERIC 



ATTACIMliNT E 



TITLE III AIT^ICAK-ASIATi PROGRAM 
VnUTE PIiAIKS FuBIJC SCliOOLS 
White Pledris, New York 



You have experienced several different presentations. From your 
experiences please react to the questions belo Aiu^wor as honestly 
and completely as possible. Do not put your name anyv/hcre on, this 
questionnaire. * 



1. V/hich individual session do you feel vas the most successful? 
Why? ' 



Which leader was least successful? Why? 
3« Which session did you gain the most from? Why? 

4. ^fliich session vas the most fun? \Ihy7 

5. Which session was ytbe biggest waste of time? Why? 

Why? 

7. What has been most disappointing about the Title IH project so far? 
Why? 

8. Do you honestly think this project is worthwhile for you? Why? 

9. What improvements wdtild you make in the progrom? Why? 



10. Please make^ a3:iy other comments you want to about the White ELains 
Title III project. 



TITLE ni mJiCk ASIA raOGBAH ^ 
VHXTE RAINS FDOilC SCHOOLS 
HhlCe Plains^ Hmr York 

TOPIC 

Introduction 
Introduction to Asia 
Tho Orients An ovorviav 
Art of China 

RoUgioDS & Ihiiosophy ofi China 

Vilas "Inoido Bad China" 
'^Eod China Sitty: 
nitii Horlajr Safer'' 

Jiapan 

Art of Jcjfma 

India: A TfanagwU Yiav 

India: A taanagar'a viair 

BoddbtaM 

Art of. India 

Hindttiwi ^ 

StndMt SuggMtiona 

Tha Pacific ttorld 

Soatbaaat Asia 

Tha tOddla Stat: Isc^al 

Tha MlddU Eaat: Arab World 

Introduction to Africa 

Evaluation 

Art t)f Africa 

Unitad Stated and China: Tha Hext 

Decade 

m»: ''Megra Xingdou of Africa'' 
^'Saaagal" - ~ 
''Central African RapuhUc" 

" Muiic and Pance^ofJ^rica 

Public j^itlting 



80DBCE 
^thal Alpenfela 

Alice Dreaner 

Ghih Hang 

Halter Bahn 

(3iih Hang 

Halter Babn 
■ Halter Btfin 
Haraha Le^vy 
Uaraha Lavy 
Sanr« Shinjun B» Srwict 
Ste^&an Gordon 
&«K«K» Raman 

Sleanor Siaam 
Slea&or Sima 
Slattha Ronau 
Mark Cranf ar 
Alice Dreaner 

Barbara Uatthera ^ 
trip to Nav York Bilton 

Alfred ft Setfa Ladtepko 
Jean Anderaon 



SODRCE 

Ed Ardier 
Jirfm GarcU 
John Gircia 
Local RMid«nts 
local^ Residmits 
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HoVMbet 20t 1970 



SESSION TOPIC 

26 Asiaa Dlimtr 

27 Res««rdi Xadmltiues 

28 Asia and the USA 

29 Africa and the USA 

30 AsitQ Diimara 

31 African Btsnara 

32 Svaloatioii 



